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INTRODUCTION 

 

Personal experience is paramount to the raising of awareness as well as to the transfer of 

individual skills and the learning of supportive methods. The experienced methods which can be 

implemented in an effective and timely manner without additional resource input and lengthy 

preparations are considered the most helpful.  

This kind of learning experience (practical, self-reflexive, sustainable) can only emerge efficiently 

from a face to face situation. Methodical approaches in the areas of communication -including 

the culture of welcome, person-centred and socio-physical working- are experienced, evaluated 

and finally transferred to the daily work, together as part of a group or individually during the 

training.  

In the next step, there are individual tasks for each participant between the modules, and these 

tasks should be experienced in the direct work environment.  An evaluation of the field 

experience takes place in the next step with the whole group of participants. Support of the 

process through individual coaching is recommended to enable communication and self-

reflection between modules.  

Learning together – across hierarchies and in a preferably heterogeneous group – is part of the 

focus. To implement what is learned/experienced in the daily work of the organisation as soon 

as possible, the professionals share the information about the inclusive change process in their 

surroundings thereby strengthening participation at an early stage.  

The transfer of what has been learned is further ensured by using self-evaluation tools to 

determine development and progress during the learning process.  

In addition, inclusive change is promoted by enriching the training with selected contributions 

and the presence of users. Their experience should be considered particularly in everyday 

questions of effective support. 

OBJECTIVE 

To foster processes of self-evaluation, reflection, learning (individual and group) for the 

improvement and deployment of professional competencies focused on the implementation of 

opportunities for social inclusion for people with intellectual disabilities (users). All of this using 

a person-centred approach as well as the process of transformation of organisations for social 

inclusion.  
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COMPETENCIES MODEL 

The training is based on four specific competencies related to the person-centred approach and 

social inclusion. As a whole, these four competencies allow professionals to assume new 

facilitator roles for inclusion, focusing their task on and with the user (their needs, concerns, 

expectations and wishes), exploring and generating opportunities to participate in the 

community. A professional´s progress in competencies is expected to have a direct impact on 

the personal results of the users (quality of life, vital goals, satisfaction, opportunities to take 

part in the community, etc.) and on the search for and creative generation of spaces for inclusion 

within the community. 

THE SEVEN STEPS LEARNING PROCESS 

Each competency is implemented in a specific module, although what is being learned must be 

accumulative. That means that in the implementation of module 2, it is expected that the 

professional puts into practice and continues developing the personal learning from module 1.  

Each competency is explored following a seven-steps module that responds to a spiral learning 

process which combines different modalities (individual, group), activities and techniques.  

The steps to be followed in each module (competency) are as follows:  

Step 1. Initial group reflection 

Step 2. Initial self-evaluation and areas for personal improvement   

Step 3. Session with the individual facilitator 

Step 4. Intermediate group learning 

Step 5. Interaction with one person (or several) with intellectual disability (users) 

Step 6. Final self-evaluation 

Step 7. Final group learning and ongoing improvement 
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Each step specifies the objective, the references to the theoretical concepts, the activities and 

the tools to develop them (see annex)  that the facilitator may apply if considered appropriate.  

Likewise, a glossary of theoretical concepts is included, which may help awareness of the basic 

aspects of the conceptual models of reference.  

This seven steps process facilitates the learning to be:  

Functional: this means, practical, goal-

oriented and with a direct impact on the 

personal results of the users.  

 

 Significative: each professional 

associate new information acquired with 

what they already possessed, 

readjusting and rebuilding all 

information in this process.  

Constructive: each professional builds their 

own learning and meaning through their 

experience.  

 

 Shared: the impact of the training 

process is broadened by sharing 

personal learning and nourished 

through what other professionals have 

learned. 

Transferable: personal learning must be 

transferred, practised and checked in the 

real professional tasks in day to day life.  

 

 Contextualized: what is being learned is 

anchored in the daily routine of 

professionals, in particular working 

environments and within a specific 

organizational frame with its own 

characteristics.  
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ROLES OF FACILITATORS 

Group facilitator Individual facilitator User facilitator 

Responsible for promoting 

group seasons (steps 1, 4 

and 7) and carrying out the 

recommended activities. 

The profile of the group 

facilitator has to be that of 

a professional who knows 

the basic theoretical 

models (PCP, social 

inclusion) as well as the 

competencies to 

encourage, accompany and 

orientate professionals 

attending the training. It is 

desirable that they have 

experience in promoting 

training groups. As means 

of orientation it is 

suggested that the 

professional could be 

someone with a degree in 

the field of Social Science / 

Humanities.  

Responsible for step 3, they 

accompany, support and 

orientate the professional 

in training in the 

identification of areas and 

proposals for personal 

improvement. They share 

positive, realistic and 

stimulating feedback 

addressed to the progress 

of competencies. It is 

desirable that they have 

certain experience in 

coaching and/or personal 

orientation processes. 

There may be several 

individual facilitators 

through the process. In 

terms of orientation it is 

recommended to have a 

professional with a degree 

in the field of Social Science 

/ Humanities. 

The people with 

intellectual disabilities who 

are interested in 

interacting with the 

professional during the 

training in order to be able 

to give feedback from their 

particular experience, 

regarding the competency 

that is being practised. It is 

desirable that these people 

are interested in widening 

their opportunities for 

social inclusion. Different 

people with intellectual 

disabilities may take part in 

the training process.  

 

 

METHODOLOGY SUGGESTIONS 

Regarding groups: the optimum number of participants is between 12 and 15 professionals. 

Regarding the timing of the training programme: it is preferable that the training is extensive 

in time to facilitate attitude changes, but this may be adapted to the real scenarios of each entity 

and applied in an intensive format.  

Regarding the training modules: each of the four modules may be taught independently 

although the optimum way is to follow the running order to facilitate the consolidation and 

practice of the learning process in a progressive and interactive way.   

Regarding the recommended activities: each facilitator may opt to vary the activities, including 

others which are considered more appropriate for the group.  

Regarding the tools: they can be found in the annex. They are guidance materials.  

Regarding training spaces: as long as it is possible, the optimum situation would be to carry out 

the training in community spaces, outside of the actual organisations, thus supporting 

opportunities of inclusion.  
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GLOSSARY 

Natural support 

Natural supports are the relationships we all have every day in our lives – unpaid, informal, 

ordinary relationships. These might be with a neighbour, a friend, someone in a local café, a 

family member, a housemate, a teacher or mentor etc. Some examples of natural support 

contributions include giving someone a ride somewhere, an introduction, companionship, 

listening, friendship, problem-solving or even neighbourly support like collecting your mail while 

you are away (A guide to natural supports, 2012: http://www.aaddalaska.org/wp-

content/uploads/2017/06/guide_natural_supports.pdf). 

Self-determination 

Historically, many individuals with IDD have been denied their right to self-determination. They 

have not had the opportunity or the supports to make choices and decisions about important 

aspects of their lives. Instead, they have often been overprotected and involuntarily segregated, 

with others making decisions about key elements of their lives. For many, the absence of the 

dignity of risk and opportunities to make choices has impeded people with IDD from exercising 

their right of self-determination and has inhibited their ability to become contributing, valued, 

and respected members of their communities, living lives of their own choosing 

(https://aaidd.org/news-policy/policy/position-statements/self-determination). 

Self-advocacy 

Self-advocacy is the process of speaking up for yourself and your needs, and, if the situation calls 

for it, also doing what you need to, to make sure your needs are met 

(http://www.selfadvocacyonline.org/find/). 

Quality of life (QOL) 

Individual QOL is a multi-dimensional phenomenon composed of core domains that are 

influenced by personal characteristics and environmental variables. These core domains are the 

same for all people, although they may vary in relative value and importance. According to 

Schalock&Verdugo model, these core domains are: emotional well-being, interpersonal 

relationships, self-determination, social inclusion, material well-being, personal development, 

rights and physical well-being. 

Circle of support 

Circles are a group of people who meet together to help somebody achieve what they would 

like to do in their life. It might be, for example, about expanding their social circle, somewhere 

to live, a leisure activity or a holiday. The circle holder should be in charge and decides whom 

they want to invite, what they talk about and where the circle should meet. 

Empowerment 

The process of becoming stronger and more confident, especially in controlling one's life and 

claiming one's rights. 

People who generate context and connections 

They generate a climate of trust and respect that facilitates listening and conversation and 

therefore the meeting and motivation. 
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Competency model 

Competencies can be used to clarify and define de WHAT (the skills, the knowledge and the 

abilities that contribute to success within a certain job, and the HOW (the approach, the 

behaviour or the attitude that contribute to this task being carried out in the way that provides 

the most value and contributes to organizational success (The Handbook of Competency 

Mapping: understanding, designing and implementing competency models in organizations, 

2016). 

Opportunity 

An occasion or situation that makes it possible to do something that you want to do or have to 

do, or the possibility of doing something. An appropriate or favourable time or occasion. 

A situation or condition favourable for attainment of a goal. A good position, chance, or 

prospect, as for advancement or success. 

Community participation 

Community participation is involvement in community activities that promote the development 

of interpersonal relationships. Community activities include leisure activities, such as hobbies, 

arts and sports; political and civic activities or organisations; productive activities, like 

employment or education; consumption, or access to goods and services; and religious and 

cultural activities and groups (Defining social inclusion of people with intellectual and 

developmental disabilities: an ecological model of social networks and community participation. 

Stacy Clifford Simplican, Geraldine Leader and John Kosciulek, 2015). 

Cognitive accesibility 

Set of requirements that environments, products and services should meet during their process 

of communicating and interacting with the user so that information is accessible. Memorization 

as a tool to remember information should be reduced; the largest possible number of 

complementary formats, whether they are visual, audio or with several pictures, should be used; 

the user should reduce their need to use complex organizational skills; and there should be 

vocabulary or a reading level that matches the comprehension level of the receivers, etc. In 

short, it creates environments that make people more independent on all levels of interaction 

(B.L. Brusilovsky, 2017, Evaluating cognitive accessibility). 
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COMPETENCY 1: CAPACITY TO RELATE AND 

COMMUNICATE 

Ability to relate, developing behaviour according to each situation and expressing ideas 

clearly and convincingly, listening and being receptive to the needs and proposals of others. 
 

  

 
INITIAL GROUP REFLECTION 

 

MODE AND TIMING:  

Group / 2 hrs. 

CONCEPT REFERENCE POINTS  

Theory of Human Communication 

(Paul Watzlawick) 

GOALS  
Experience the factors of effective communication: 

verbal and non-verbal messages, level of relationship, 

degree of trust, bonds, active listening, respect for the 

other person's uniqueness. 
 

KEY IDEAS 
Communication is present in all interaction. Everything we do provides information (activity or 

inactivity, words or silence, gestures, emotions) that influences others and generates new 

communication and / or interaction). 

 

All communication has two levels: content level (what is said) and level of relationship (how and 

where we position ourselves with respect to the other). 

 

For effective communication, it is important that there is trust. Confidence is generated with clarity 

and coherence in these exchanges. 

 

It is important to listen in order to understand the other person's point of view and dissolve the 

preconceived ideas, asking and inquiring into the conversation, adapting to each person. 

 

DEVELOPMENT OF THE SESSION 

 

 

TIMING ACTIVITIES 

15 mins Check-in Tool. How do we feel as we start the session? Turn for the whole group. 

 

15 mins Read the competency 1 matrix individually. Share doubts, questions and initial 

comments in a group. Get the group focused on the competency 1 "Capacity to relate 

and communicate." 

 

15 mins Group exercise “The magic sheet”. Effective verbal communication with no eye 

contact (see Tools Index). 

 

15 mins Individual reflection. Battery of questions: How has A felt? How has B felt? What has 

facilitated the development of the activity? What has made it difficult? What would 

have helped? How can we relate the activity carried out with the ability to relate and 

communicate? Take note of the ideas that arise. 

 

45 mins Group reflection. Share our personal reflections as a group regarding what happened 

during the exercise. Relate these reflections to real personal experiences. Connect the 

information with the Key Ideas. 
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15 mins Check out Tool. How do we close the session? Turn for the whole group. 

 
 

TOOLS Competency 1 

matrix 

Group exercise “The magic 

sheet” 

Check-in Tool / Check out 

Tool 

 

 
 

 

INITIAL SELF-EVALUATION 

 

MODE AND TIMING:  

Individual / 30 mins. 

 

GOALS 
To identify the degree of alignment with the competency 1. To discover 

both personal strong points in this competency as well as any areas to 

improve.  

 
 

KEY IDEAS  

Self-knowledge is the basis for learning. Errors and weaknesses are both a means and a point of 

support for improvement.  

 

The more self-knowledge we have of our own persona, the more our level of personal satisfaction 

increases.  

 

Living, experiencing and reflecting on our personal capacity to relate and communicate, help us 

grow and bring us closer to the people we accompany.  

 

DEVELOPMENT OF THE SESSION 

 

ACTIVITIES 

 
 

Reading the items from Competency 1 matrix (see Tools Index). Answering in an honest way to 

place ourselves in competency 1 and visualise our personal resources and difficulties. Highlighting 

the behaviour that describes our usual way of acting and seeing which level we place ourselves in. 

Noting down any particular difficulties and strong points as well as those elements which help or 

hinder us (emotions, beliefs, manners of speaking, body language, etc.). Complete Personal table 

of strengths and areas to improve. 

 
 

TOOLS 
 

Competency 1 matrix  
 

Personal table of strengths and areas to improve 
 

 

 

  

 

INDIVIDUAL LEARNING SESSION 

 

MODE AND TIMING:  

One-to-one support (learning conversation)  

/ 1h 30 mins 

CONCEPT REFERENCE POINTS  
Model GROW (Graham Alexander/John 

Whitmore). 

GOALS 
To go deeper into self-knowledge. To identify 

areas of personal development within this 

competency 1. To generate personal plans 

for improvement. 
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KEY IDEAS  

People have different ways of responding and they only need to awake their personal resources 

to enhance their learning and individual change.  

 

The conversation with others adds contrast, makes you feel responsible for your tasks and 

decisions and motivates you because it encourages you to listen to yourself.   

 

DEVELOPMENT OF THE SESSION 

 

ACTIVITIES 
 

 

Semi-structured and meaningful conversation with the facilitator focused on Competency 1 

(behavioural evidences) and guided by questions that promote change, learning and unblocking in 

the selected area.  

 

The facilitator helps focus on areas for improvement and sets realistic personal goals. Model 

GROW (see Tools Index). 
 

TOOLS 
Competency 1 matrix  Personal table of strengths and areas to improve 

Model Grow: questions to stimulate a learning conversation 

  
 

  

 

INTERMEDIATE GROUP LEARNING 

 

MODE AND TIMING  

Group / 2 h 

CONCEPT REFERENCE POINTS  

Theory of Human Communication 

(Paul Watzlawick) 

GOALS 
Share the starting point for competency 1 (initial self-

evaluation), the strengths and areas of improvement 

identified to promote group learning. 

 

KEY IDEAS  

 

All communicational exchanges are symmetric (peer to peer) or complementary (for example: 

teacher/student) according to whether they are based on equality or difference.  

 

Both types of interaction are functional as long as each participant can accept the level of the 

other´s role.  

 

If they do not accept it and strive to maintain their position as dominant, real power struggles can 

take place. 

 

The model of person-centred accompaniment focuses on the person, the support or 

accompaniment in the exercise of rights, dignity and life plan.  

 

This accompaniment is based on a symmetric interpersonal relationship in general and 

complementary in some cases.  

 

In this accompaniment, autonomy is fostered, based on preferences, wishes and dreams, the 

recognition of abilities, and the connection of the person with their environment. 
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DEVELOPMENT OF THE SESSION 

 

 

TIMING ACTIVITIES 

 

15 mins Check-in Tool. How do we feel as we start the session? Turn for the whole group. 

 

15 mins Group exercise: "El Lazarillo" (the Guide)1 . Exercise to stimulate and reflect on trust, 

empathy and the model of accompaniment. In pairs, one person is blindfolded. The 

other person accompanies him in his "blind walk".  

 

Guidelines: ̀ You cannot talk. You should only place one of your hands on the partner's 

shoulder and, pressing, tell him what you want him to do. The walk is not an obstacle 

course for the partner with his eyes covered, but the opportunity to live an experience 

and reflect on it´. This is then repeated, changing the roles. 

 

15 mins Individual reflection. Battery of questions: how have we felt in each role? What has 

facilitated the development of the activity? What has made it difficult? What would 

have helped? How can we relate the activity carried out with the ability to relate and 

communicate?  

 

Take note of these reflections. Individually complete the table: Findings for the 

communicative exchanges identifying what has worked or not, both for the "guide" 

and for the “guided” (see Tools Index). 

 

45 mins Group reflection. Share our personal reflections as a group regarding what happened 

during the exercise.  

 

Relate these reflections to real personal experiences. Think about the factors that 

influence the accompaniment (resistances and mutual trust, ways of communicating, 

emotions that arise in managerial styles, in styles more centred on people, in the 

assumption of needs, in listening to preferences, how to take care, responsibility, 

putting ourselves in the place of the other, protection and overprotection ...).  

 

Make a group summary about the ideas noted in the table Learning in the 

Communicative Exchanges (see Tools Index). 

 

15 mins Check out Tool. How do we close the session? Turn for the whole group. 

 
 

TOOLS 
Table: “Learning in the Communicative Exchanges” Check-in Tool/ Check out Tool 

 
 

  

                                                           
1 “Lazarillo de Tormes” – a Spanish story written in 1554 about a young Spanish boy who learns to be 

cunning and skillful under the care of an old blind man. The young boy acted as his “guide”. 
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PUTTING THINGS INTO PRACTICE 

TOGETHER WITH THE USERS 

(PwID) 

 

MODE AND TIMING  

One-to-one support (learning 

conversation) / 1 h 30 m 

CONCEPT REFERENCE POINTS  

Theory of Human Communication (Paul 

Watzlawick) 

GOALS 
Putting the Competency 1 into practice by way of an 

activity or conversation with people with ID. 

Working on the areas of improvement identified in 

the initial self-assessment. 

 

KEY IDEAS  

 

Learning is doing - if not, we remain at the information stage.  

 

We need to practice and face situations in order to develop the necessary skills and to realize that 

we have other resources that are more powerful. Let´s practice! 

 

DEVELOPMENT OF THE SESSION  
 

TIMING ACTIVITIES 

1h 30 mins 

(30 mins for 

each 

interaction) 

With all the key ideas compiled in the previous sessions, it is necessary to face real 

situations with close users to train and develop skills.  

 

Three interactions with three people with ID are set up depending on the level of 

communicative ability [Interaction 1: people with ID with oral communication skill; 

Interaction 2: people with ID with difficulty of communication; Interaction 3: 

people with ID with difficulty of oral communication (Augmentative Alternative 

Communication User)]. 

 

Interaction with people with ID in each of the three levels of communicative ability 

using the proposed tool (Good days and bad days) (see Tools Index). Develop the 

relationship and communication competency in each conversation, adapting to 

the person with ID in each case. It is about deploying in a conscious and effective 

manner the proposed parameters of improvement.  

 

User´s feedback: to end the conversation we listen to the feedback given on how 

they have felt after the interaction (has the interaction been of any help?, how do 

you notice this?, how are you feeling?, etc.) and we check to what degree there 

has been an improvement.  

 

Final personal reflection from the feedback given on the interactions. Generation 

of an inventory of resources (good practices) (what has worked out well?) and an 

inventory of what has failed (good errors) (what have I learned? what hasn´t 

worked out and what do I have to do in a different way?). 

 
 

TOOLS 
Good Day/Bad Day 
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FINAL SELF-EVALUATION 

 

MODE AND TIMING:  

Individual / 30 mins. 

CONCEPT REFERENCE POINTS  

Theory of Human Communication (Paul 

Watzlawick) 

GOALS 
Find out the degree of alignment with  

Competency 1. Discover the evolution of both 

strong points and areas to improve from the work 

carried out. 

 
 

KEY IDEAS  

Self-knowledge is the basis of learning. 

 

Mistakes and weaknesses are a pathway as well as a point of support for improvement. 

Personal satisfaction increases when we have more self-knowledge of who we are and how we 

act, feel and think. 

 

To live, experience and reflect on relation and communication makes us grow and brings us closer 

to the people who accompany us. 

 

To recognize advances and celebrate them, as well as our attitude to self-criticism is important and 

necessary for personal learning. 

 

 

DEVELOPMENT OF THE SESSION 

 

ACTIVITIES 

 

 

Reading of the items on Competency 1 matrix (see Tools Index). Honest answers that make us 

focus on the competency and visualize the difficulties encountered and resources used. Note 

particular difficulties and strong points as well as those elements which helped or obstructed us 

(emotions, beliefs, ways of speaking, body language, etc.). 

 

Clearly identify personal improvements by referring to the initial evaluation. 

 
 

TOOLS 
Competency 1 matrix  Personal table of strengths and areas to improve 

 
 

 

 

 
FINAL GROUP SESSION 

 

MODE AND TIMING: Group / 2 h 

CONCEPT REFERENCE POINTS  

Theory of Human Communication 

(Paul Watzlawick) 

GOALS 
Share strong points and the identified areas to improve in 

the conversations with people with ID. 

This focuses the individual learning of the Competency 1 in 

practice.  
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KEY IDEAS  

Some of the basic guidelines for communication and interaction in accompanying people with ID 

are the following: 

 

Direct communication with the person with ID (do not talk as if he/she  wasn’t there or address 

his/her companion). 

 

Adequate communication for the person and age (not infantilize). 

 

Communication based on quality care (with serenity, clarity and pause, without coping with 

communication, without completing your sentences, without technicalities, simple, accessible and 

everyday language, taking care of space and context) and generally with a greater investment of 

time (it is necessary to give time for the person to express himself, patience and respecting 

rhythms and silences).  

 

Verbal communication with visual and / or gestural support for better understanding. 

 

It is important to make sure you understand the person with ID and be understood.  

 

DEVELOPMENT OF THE SESSION 

 

 

TIMING ACTIVITIES 

 

15 mins Check-in Tool. How do we feel as we start this session? Turn for the whole group. 

 

45 mins 

 

Share in smaller groups (4-5 people). 

 

• Information about practice Step 5 (interactions with people with ID with different 

communicative profiles): how did I feel in this practice session? what difficulties 

did I encounter? what skills/resources did I use?  

 

• Self-evaluation information from steps 2 (initial self-evaluation) and 6 (final self-

evaluation): Personal improvement in Competency 1. 

 

 

30 mins Share in a large group the conclusions expressed in the smaller groups. The facilitator 

reinforces the key ideas, listens to any resistance, puts forward questions/alternatives 

which facilitate change and move the group on to the next steps: what have we 

learned?, what did we do well?, what did we enjoy? 

 

30 mins Check out Tool. How do we close this session? Turn for the whole group. 

 

All together, complete the Tree of learning and discoveries (see Tools Index). 

 
 

TOOLS 
Competency 1 matrix  Check-in Tool / Check out Tool 

 

Tree of learning and 

discoveries 
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COMPETENCY 2: ORIENTATION TO THE USER 

Shows interest, proactivity and readiness to understand and meet the needs and 

expectations of the users. 

 

 

 
INITIAL GROUP REFLECTION 

MODE AND TIMING:  
Group / 2 hours 

CONCEPT REFERENCE POINTS  

Person-centred planning  

GOALS 
Experience the factors that intervene in person-

centred planning; become aware of skills and tools, 

in order to better accompany the change in people. 

 
 

KEY IDEAS  

It is important to listen to the needs and / or demands of the users with a proactive, involved and 

creative attitude; respecting and accompanying the wishes, preferences and rights; focusing on 

the present and also exploring and anticipating future scenarios so that the protagonist of his/her 

life plan establishes his/her own route. 

 

It is also important to strike a balance between security and risk; between what is important for a 

person and what the person considers important. 

 

And, of course, it is important to investigate the reality of each person, their specific situation, 

since that provides useful information to better understand what you need.  

 

We should not take for granted mere assumptions, learn about the needs of the other person as 

if they were our own, not limit the needs, interests and desires, but help the people to visualize 

scenarios and make decisions. 

 

We must bear in mind the factors that influence the accompaniment (resistance and mutual 

trust, ways of communicating, emotions that arise in managerial styles, in styles more centred on 

people, in the assumption of needs, in the listening of preferences, how to care , responsibility, 

putting ourselves in the place of the other, protection and over-protection ...). 

 

 

DEVELOPMENT OF THE SESSION 

 

 

TIMING ACTIVITIES 

15 mins Check-in Tool. How do we feel as we start the session? Turn for the whole group. 

 

15 mins Read the Competency 2 matrix individually (see Tools Index). Share doubts, questions 

and initial comments in a group.  

 

Get the group focused on "User Orientation" competency. 

 

10 mins Group exercise "The supposed Big Bad Wolf" (see Index Tools).  
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Openness to listen and accompany the other person from their own map of needs 

and perspectives; from their own reality and specific situation. Individual initial 

reading. 

20 mins Individual reflection. Battery of questions: What were your feelings towards the Wolf 

character of the traditional story before having heard this story? What is the need of 

the Wolf? What do you feel now with the character of Little Red Riding Hood? What 

is the girl's need? Has there been a situation in your life where you have started with 

assumptions about another person? What did you need to be able to change your 

perspective?  

 

Take note of these thoughts. 

 

45 mins Group reflection. Share our personal thoughts as a group regarding what happened 

during the year.  

 

Relate these reflections with real personal experiences.  

 

Connect the information with the Key ideas. 

 

15 mins Check out Tool. How do we close the session? Turn for the whole group. 

 
 

TOOLS 
Competency 2 

matrix  
 

Group exercise “The supposed Big 

Bad Wolf” 

Check-in Tool / Check out 

Tool 

 

 

 
 

 

INITIAL SELF-EVALUATION 

 

MODE AND 

TIMING:  

Individual / 30 mins. 

GOALS  
To identify the degree of alignment with the competency 2. To discover 

both strong personal points in this competency as well as any areas to 

improve.  
 

KEY IDEAS  

Self-knowledge is the basis for learning. Errors and weaknesses are both a means and a point of 

support for improvement.  

 

The more self-knowledge we have of our own persona, the more our level of personal satisfaction 

increases. 

 

 Living, experiencing and reflecting on our personal capacity to be oriented to the users help us 

grow and bring us closer to the people we accompany.  

 

DEVELOPMENT OF THE SESSION ACTIVITIES 
 

Reading the items from Competency 2 matrix (see Tools Index). 

 

 Answering in an honest way to place ourselves in the competency and visualise our difficulties 

and resources in the practice session.  

 

Highlighting the behaviour that describes our usual way of acting and seeing which level we place 

ourselves in.  
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Noting down any particular difficulties and strong points as well as those elements which help or 

hinder us (emotions, beliefs, manners of speaking, body language, etc.).  
 

TOOLS 
Competency 2 matrix  
 

Personal table of strengths and areas to improve 

 
 

 

 

  

 

INDIVIDUAL LEARNING SESSION 

 

MODE AND TIMING:  

One-to-one support (learning conversation) / 1h 

30 mins. 

CONCEPT REFERENCE POINTS  

Model GROW (Graham Alexander/John 

Whitmore). 

GOALS 
To go deeper into self-knowledge. To identify 

areas of personal development within this 

competency. To generate personal plans for 

improvement. 

 
 

KEY IDEAS  

People have different ways of responding, and they only need to awake their personal resources 

to enhance their learning and individual change.  

 

The conversation with others adds contrast, makes you feel responsible for your tasks and 

decisions and motivates you because it encourages you to listen to yourself.   

 

DEVELOPMENT OF THE SESSION ACTIVITIES 

 
 

Semi-structured and meaningful conversation with the facilitator focused on competency 2 

(behavioural evidences) and guided by questions that promote change, learning and unblocking in 

the selected area.  

 

The facilitator helps focus on areas for improvement and helps set realistic personal goals. Model 

GROW (see Tools Index). 

 
 

TOOLS 
Competency 2 

matrix  

Personal table of strengths and areas to improve 

Model Grow: questions to stimulate a learning conversation  

 
 

  

 

INTERMEDIATE GROUP LEARNING 

 

MODE AND TIMING:  

Group / 2 h 

CONCEPT REFERENCE POINTS  

Person-centred planning  

GOALS  
Share the starting point for Competency 2 (initial self-

evaluation), the strengths and areas of improvement 

identified to promote group learning. 
 

KEY IDEAS  

In addition to discovering needs, preferences, dreams and challenges, 3C attitudes are needed in 

the accompaniment of the user: 
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CONFIDENCE: believe in the person and be open and proactive with the challenges that the person 

poses. 

CONNECTION: attentive listening, interest in the satisfaction of the protagonist, helping the user 

to connect with their resources, challenges, as well as giving the necessary supports. 

CURIOSITY: investigate capabilities and look for connections; explore what really matters. 

For this it is necessary to: 

 

Be part of a community of professionals, have values of inclusion, rights, self-determination and 

interdependence. 

 

It is also important to know what the role of the professional is, where he/she acts as support, 

when their resources and decisions are the main things and when the protagonist needs your 

opinion, recommendation and creativity to find feasible alternatives. 

 

The PCP, as any tool, changes the way to support the person and does not change the person 

him/herself.  

 

People change for motivation, desire and for having the possibility of expanding the initial horizons 

and approaches, because of challenges, for having familiar resources. That is why it is necessary to 

handle different communication styles with creativity, motivation with visual, simple and 

accessible languages. 

 

DEVELOPMENT OF THE SESSION  
 

TIMING ACTIVITIES 

 

15 mins Check-in Tool: How do we feel as we start the session? Turn for the whole group. 

 

30 mins 

 

Group exercise "Inventory of person-centred tools" (see Tools Index). Exercise to 

become aware and to put into practice tools that facilitate orientation to the user.  

 

And for this, a good option is to have facilitators planning for themselves. Experiencing 

the tools with our own life offers us a clear perception of what it feels like to face 

them. Individual review of the possible tools; each participant selects one of them to 

apply to another participant.  

 

Explain the reasons why you have chosen this tool. In pairs, the selected tools are put 

into practice. 

 

15 mins Individual reflection. Battery of questions: How have we felt in the activity? What has 

facilitated the development of the activity? What has made it difficult? What would 

have helped? How can we relate the activity carried out with the interpersonal and 

relationships of accompaniment? What has worked? What has not worked?  

 

Take note of these reflections. 

 

45 mins Group reflection. Share our personal thoughts as a group regarding what happened 

during the year.  

 

Relate these reflections with real personal experiences. Think about the factors that 

influence the attitude oriented to the user. Relate the reflections with the Key ideas. 

 

15 mins Check out Tool. How do we close the session? Turn for the whole group. 
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TOOLS 
Table "Inventory of person-centred tools" Check-in Tool / Check out Tool 

 

 
 

PUTTING THINGS INTO PRACTICE 

TOGETHER WITH THE USERS 

(PwID) 

 

MODE AND TIMING:  

One-to-one support (learning 

conversation) / 1 h 30 

CONCEPT REFERENCE POINTS  
Person-centred planning  

GOALS   
Putting the Competency 2 into practice by way of an 

activity or conversation with people with ID. Working 

on the areas of improvement identified in the initial 

self-assessment. 

 
 

KEY IDEAS  

Learning is doing - if not, we remain at the information stage.  

 

We need to practice and face situations in order to develop the necessary skills and to realize that 

we have other resources that are more powerful. Let´s practice! 

 

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES 

1 h 30 mins 

(30 mins for 

each 

interaction) 

With all the key ideas compiled in this competency in the previous sessions, it is 

necessary to face real situations with close users to train and develop skills.  

 

Three interactions with three people with ID are set up depending on the level of 

communicative ability [Interaction 1: people with ID with oral communication skill; 

Interaction 2: people ID with difficulty of communication; Interaction 3: people 

with ID with difficulty of oral communication (Augmentative Alternative 

Communication User)]. 

 

Interaction with people with ID in each of the three levels of communicative ability 

using the proposed tool (Communication chart) (see Index Tools). In each 

conversation, use the orientation competency with the user, adapting in each 

case, to the person with ID. It is about deploying in a conscious and effective 

manner the proposed parameters of improvement.  

 

User´s feedback: to end the conversation we listen to the feedback given on how 

they have felt after the interaction (has the interaction been of any help? How do 

you notice this? How are you feeling? etc.) and we check to what degree there has 

been an improvement.  

 

Personal reflection from the feedback given on the interactions. Generation of an 

inventory of resources (good practices) (what has worked out well?) and an 

inventory of what has failed (good errors) (what have I learned? what hasn´t 

worked out and what do I have to do in a different way?). 

 
 

TOOLS 
Communication chart 
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FINAL SELF-EVALUATION 

 

MODE AND TIMING:  

Individual / 30 mins. 

CONCEPT REFERENCE POINTS  

Person-centred planning 

GOALS 
Find out the degree of alignment with the Competency 

2. Discover the evolution of both strong points and 

areas to improve from the work carried out. 

 
 

KEY IDEAS  

Self-knowledge is the basis of learning. 

 

Mistakes and weaknesses are a pathway as well as a point of support for improvement. 

Personal satisfaction increases when we have more self-knowledge of who we are and how we 

act, feel and think. 

 

To live, experience and reflect on social inclusion makes us grow and brings us closer to the people 

who accompany us. 

 

To recognize advances and celebrate them, as well as our attitude to self-criticism is important and 

necessary for personal learning. 

 

DEVELOPMENT OF THE SESSION ACTIVITIES 

 
 

Reading of the items on Competency 2 matrix (see Tools Index). Honest answers that make us 

focus on the competency and visualize the difficulties encountered and resources used in the task 

that was carried out.  

 

Note particular difficulties and strong points as well as those elements which helped or obstructed 

us (emotions, beliefs, ways of speaking, body language, etc.). 

 

Clearly identify personal improvements by referring to the initial evaluation. 

 
 

TOOLS 
Competency 2 matrix  Personal table of strengths and areas to improve 

 

 

 

 
FINAL GROUP SESSION 

 

MODE AND TIMING: Group / 2 h 

CONCEPT REFERENCE POINTS  

Person-centred planning 

GOALS 
Share strong points and the identified areas to improve in  

conversations with the person with ID. This focuses the 

individual learning of the Competency 2 in practice.  
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KEY IDEAS  

 

Working in a way that is focused on the user implies some tasks: 

 

• Visualize the person as an individual, and appreciate their culture, their strengths and their 

qualities 

• Understand his/ her personal history / identity 

• Take into account what the person cares about now 

• Work towards results that the person wants for their future 

• Act in the way that the person is asking us to 

• Be aware of how the person wants to receive support 

• Understand how the person communicates and how the person makes decisions 

• Support the person in their friendships and relationships 

• Support the person to be part of their community 

•  

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES 

 

15 mins Check-in Tool. How do we feel as we start this session? Turn for the whole group. 

 

45 mins 

 

Share in smaller groups (4-5 people). 

 

• Information about practice Step 5 (interaction with people with ID with different 

communicative profiles): how did I feel in this practice session? what difficulties 

did I encounter? what skills/resources did I use?  

 

• Self-evaluation information from steps 2 and 6: Personal improvement in 

Competency 2. 

 

30 mins Share in a large group the conclusions expressed in the smaller groups. The facilitator 

reinforces the key ideas, listens to any resistance, puts forward questions/alternatives 

which facilitate change and move the group on to the next steps: what have we 

learned?, what did we do well?, what did we enjoy? 

 

30 mins Check out Tool. How do we close the session? Turn for the whole group. 

 

All together complete the Tree of learning and discoveries. 

 
 

TOOLS 
Competency 2 matrix  Tree of learning and 

discoveries 

Check-in Tool / Check out 

Tool 
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COMPETENCY 3: PLANNING AND MANAGEMENT FOR 

SOCIAL INCLUSION 

The capacity to know about and analyse the options for social inclusion in a particular 

environment, to promote new opportunities and generate alternatives in a proactive and 

collaborative way with other agents in that setting; establishing goals, phases and priorities 

in an effective and efficient way, optimising resources, anticipating problems and resistance 

and coordinating actions with the rest of the organisation.  
 

 

 
INITIAL GROUP REFLECTION 

MODE AND TIMING:  

Group / 2 hrs. 

CONCEPT REFERENCE POINTS  

United Nations Convention on the Rights of 

Persons with Disabilities 

Social Inclusion and Participation within the 

community (J. O’Brien) 

People who generate context and 

connections  

GOALS 
Know what difficulties there are at both personal 

and organisational levels when accompanying 

people as part of their social inclusion. Broaden 

the perspective at community level in order to 

obtain a more proactive position when identifying 

opportunities for more connections to be made. 

 

KEY IDEAS  

 

Social Inclusion can be defined as “PEOPLE DOING THINGS WITH PEOPLE IN THE SAME SPACE*”[* 

This definition was created in a reflective session by a group from PcDI-Gorabide-Bilbao in 2018].   

 

People have skills as well as points to develop, which will enable them to plan their lives in the 

areas of their interests, values and choices (taking personal decisions). This is vital in order to have 

emotional wellness, motivation, to give our life meaning, to empower and train ourselves 

(personal competency), to have a valued role to play which makes us more visible.  

 

This is all carried out with people who support and accompany us in our experiences and learning 

(circle of support).  

 

And this circle of people can both grow and change. Having diverse relationships widens our 

opportunities both to interact and to learn.  

 

Interaction is a two-way process. In this way, we all have a valid contribution to make to others 

and to the community (Interpersonal relationships and participation in the community).  

 

In order for us to feel fulfilled, it is important to sense that we belong to several groups and that 

the contribution we make to a group is valued.  

 

This encourages us to increase our potential, to make us feel responsible for any duties we may 

have and to move us out of our comfort zone with both expectation and positivity. 

 

People in a support role are generators of the context of a meeting point and generators of 

connections (bridges).  
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Our role in each of a person’s different environments consists of accompanying and assuming 

partially and previously agreed responsibilities and identifying opportunities in a particular setting 

which will allow the person to make valuable contributions. 

DEVELOPMENT OF THE SESSION  
 

 

TIMING ACTIVITIES  
15 mins Check-in Tool. How do we feel as we start the session? Turn for the whole group.  
15 mins Read the competency 3 matrix individually. Share doubts, questions and initial 

comments in a group.  

 

Get the group focused on the competency “Planning and management for social 

inclusion”.  
20 mins Group exercise: “The perfect square”.  

 

With their eyes closed, the group has to make a perfect square with a rope that is 

supplied (the rope has a length of 10 metres approx.)  

 

The group members may talk to each other.  
10 mins 

 

Individual reflection. Battery of questions: How do you value your feeling of belonging 

to a team? How do you value your contribution? How valued do you feel for your 

work? What role did you have in the group? How much freedom to act, to choose and 

to speak did you feel you had during the task? What positive contribution did the 

other members have? What influenced your inclusion/exclusion? What did you need 

to make you feel appreciated?  

 

Take note of the ideas that arise.  
45 mins 

 

Group reflection. Share our personal reflections as a group regarding what happened 

during the exercise.  

 

Relate those reflections to real personal experiences. Connect the information with 

the Key ideas.  
15 mins Check out Tool. How do we close the session? Turn for the whole group.  

 

TOOLS 
Competency 3 matrix  Check-in Tool / Check out Tool 
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INITIAL SELF-EVALUATION 

 

MODE AND TIMING: 

Individual / 30 mins. 
GOALS  
To identify the degree of alignment with the competency. To discover 

both my strong points in this competency as well as any areas to 

improve.   
 

 

KEY IDEAS  

Self-knowledge is the basis for learning.  

 

Errors and weaknesses are both a means and a point of support for improvement.  

 

The more self-knowledge we have of our own persona, the more our level of personal satisfaction 

increases.  

 

Living, experiencing and reflecting on social inclusion help us grow and bring us closer to the people 

we accompany.   

DEVELOPMENT OF THE SESSION ACTIVITIES  
 

Reading the items from Competency 3 matrix.  

 

Answering in an honest way to place ourselves in the competency and visualise our personal 

resources and difficulties.  

 

Highlighting the behaviour that describes our usual way of acting and seeing which level we place 

ourselves in.  

 

Noting down any particular difficulties and strong points as well as those elements which help or 

hinder us (emotions, beliefs, manners of speaking, body language, etc.).  

 

Complete Personal table of strengths and areas to improve. 
 

TOOLS 
Competency 3 matrix  
 

Personal table of strengths and areas to improve 

 
 

 

 

 

 

 

INDIVIDUAL LEARNING SESSION 

 

MODE AND TIMING:  

One-to-one support (learning 

conversation) / 1h 30 m. 

CONCEPT REFERENCE POINTS  
Model GROW (G. Alexander/J. Whitmore). 

GOALS 
To go deeper into self-knowledge. To identify areas 

of personal development within this competency. 

To generate personal plans for improvement.  

 

KEY IDEAS  

People have different ways of responding and they only need to awake their personal resources 

to enhance their learning and individual change.  
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The conversation with others adds contrast, makes you feel responsible for your tasks and 

decisions and motivates you because it encourages you to listen to yourself.    

DEVELOPMENT OF THE SESSION ACTIVITIES  
 

Semi-structured and meaningful conversation with the facilitator focused on competency 3 

(behavioural evidences) and guided by questions that promote change, learning or unblocking in 

the selected area.  

 

The facilitator helps focus on areas for improvement and sets realistic personal goals. Model 

GROW (see Tools Index).  
 

TOOLS 
Competency 3 

matrix  

Personal table of strengths and areas to improve 

Model GROW: questions to stimulate a learning conversation   
 

 

 

INTERMEDIATE GROUP LEARNING 

 

MODE AND TIMING:  

Group / 2 hours 

CONCEPT REFERENCE POINTS  

United Nations Convention on 

the Rights of Persons with 

Disabilities 

Social inclusion and participation 

within the community (O’Brien) 

GOALS 
To share the starting point of the competency 3 (self-

evaluation) and strong points as well as areas to improve as 

identified in the conversation, in order to focus individual 

learning. Identify what the difficulties are on a personal and 

organisational level so as to accompany people in their social 

inclusion. Explore in a group the opportunities available 

from the user’s environment for their social inclusion.  
 

KEY IDEAS 
 

Individual learning is promoted with a support group. Personal strategies and resources are 

shared, as well as the weaknesses in that competency and the strategies that are going to be 

carried out in order to develop the competency. 

 

Some key ideas to deal with this competency are:  

• Social inclusion is a concept that affects everybody. 

• Active participation: involves promoting participation in common spaces to 

encourage coexistence, participation, solidarity and the interaction between people 

and the various agents in the community.  

• Meeting: social interaction in public spaces that are accessible to familiar, unknown 

or not very well known people.  

• Practice means doing something actively and regularly to keep or improve a skill.  

• Living in community and learning in community requires 4 levels: individual, group, 

community/organisation and global. They are interconnected and what is being 

learned in any of these levels shapes learning in the others.  

What can I do to help create more opportunities for connection (meetings)? 

• One way can be to promote activities within the community.  

• Exploring the opportunities for encounters within the community.  

• Accompany in order to balance the time the user spends in familiar and known 

places (they add safety, they are friendly places where the user can learn how to do 

new things) and in new and unknown places (they allow the opening up to new 

encounters and relationships, they are potential familiar places for the future and are 

opportunities to get out of the comfort zone).  

• The meeting places within the community need to be accessible, inclusive and open 

to anybody, interesting, active and collective with activities that encourage meeting.  
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• Collecting information about the community is an important function in the 

supporting role. It is a way of being a bridge that links people and the community 

(activities, spaces and relationships). Each one of those meeting places is an open 

window to new opportunities for meetings and experiences.  

• Another function within the supporting role may be to plan with PwID how to 

approach new places that are the right meeting places. 

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES  
15 mins Check-in Tool: How do we feel as we start the session? Turn for the whole group.  
1h 30 

mins 

 

Group exercise: “Map of Opportunities for Inclusion” (see Tools Index) in the 

community, neighbourhood or district near the organization (cultural, sport, leisure, 

etc.) will be drawn up.  

 

First, there will be a brainstorming session to generate ideas about meeting points, 

then these ideas will be grouped together and placed on the map by area and then 

checked (by internet or actual visits) to verify activities that are interesting, accessible 

and which may become meeting places.   
15 mins Check out Tool: How do we close the session? Turn for the whole group.  

 

TOOLS 
Map of Opportunities for Inclusion Check-in Tool / Check out Tool  

 

 

 

PUTTING THINGS INTO PRACTICE 

TOGETHER WITH THE USERS 

(PwID) 

 

MODE AND TIMING:  

One-to-one support (learning conversation) 

/ 1 h 30 m 

CONCEPT REFERENCE POINTS  

United Nations Convention on the Rights of 

Persons with Disabilities  

GOALS 
Putting the competency 3 into practice by way of 

an activity or conversation with people with ID. 

Working on the areas of improvement identified in 

the initial self-assessment. 

 

KEY IDEAS 

Learning is doing - if not, we remain at the information stage.  

 

We need to practice and face situations in order to develop the necessary skills and to realize that 

we have other resources that are more powerful. Let´s practice! 

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES  
1 h 30 mins. 

(30 mins for 

each 

interaction) 

With all the key ideas compiled in the previous sessions, it is necessary to face real 

situations with close users to train and develop skills.  

 

Three interactions with three people with ID are set up depending on the level of 

communicative ability [Interaction 1: people with ID with oral communication skill; 

Interaction 2: people with ID with difficulty of communication; Interaction 3: 

people with ID with difficulty of oral communication (Augmentative Alternative 

Communication User)]. 
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Interaction with people with ID in each of the three levels of communicative ability: 

it involves selecting some of the proposed tools (Circle of relationships/Identifier 

of opportunities of participation and contribution) (see Tools Index) and adapting 

the tool, the design of the session and the conversation to a particular person. It is 

about deploying in a conscious and effective manner the proposed parameters of 

improvement.  

 

User´s feedback: to end the conversation we listen to the feedback given on how 

they have felt after the interaction (has the interaction been of any help? how do 

you notice this? how are you feeling? etc.) and we check to what degree there has 

been an improvement.  

 

Personal reflection from the feedback given on the interactions. Generation of an 

inventory of resources (good practices) (what has worked out well?) and an 

inventory of what has failed (good errors), (what have I learned? what hasn´t 

worked out and what do I have to do in a different way?).  
 

TOOLS 
Circle of relationships Identifier of opportunities of participation and contribution  

 

 

 
FINAL SELF-EVALUATION 

 

MODE AND 

TIMING: Individual / 

30 mins. 

GOALS 
Find out the degree of alignment with the competency 3. Discover the 

evolution of both strong points and areas to improve from the work 

carried out.  
 

KEY IDEAS  

Self-knowledge is the basis of learning. 

 

Mistakes and weaknesses are a pathway as well as a point of support for improvement. 

Personal satisfaction increases when we have more self-knowledge of who we are and how we 

act, feel and think. 

 

To live, experience and reflect on social inclusion makes us grow and brings us closer to the people 

who accompany us. 

 

To recognize advances and celebrate them, as well as our attitude to self-criticism is important and 

necessary for personal learning.  

DEVELOPMENT OF THE SESSION ACTIVITIES  
 

Reading of the items on Competency 3 matrix (see Tools Index). Honest answers that make us 

focus on the competency and visualize the difficulties encountered and resources used in the task 

that was carried out. Note particular difficulties and strong points as well as those elements which 

helped or obstructed us (emotions, beliefs, ways of speaking, body language, etc.). 

 

Clearly identify personal improvements by referring to the initial evaluation.  
 

TOOLS 
Competency 3 matrix  Personal table of strengths and areas to improve  
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FINAL GROUP SESSION 

 

MODE AND TIMING:  

Group / 2 hrs 

CONCEPT REFERENCE POINTS  

United Nations Convention on the 

Rights of Persons with Disabilities 

GOALS 
Share strong points and the identified areas to improve in 

a conversation with the person with ID. This focuses the 

individual learning of the competency 3 in practice.   

 

KEY IDEAS  

Social inclusion requires us to have a broader and often different perspective to people with ID. 

 

People with ID have motivation, expectations, needs and interests. They have to be listened to 

and spaces and contexts have to be created for them in order for these qualities to emerge. 

 

Environments are opportunities to discover, identify, invent and create scenarios for inclusion. 

 

We are bridges between people and community environments full of opportunities. 

 

Opportunities for social inclusion require spaces, activities and contexts for interaction. 

 

People with ID have the ability to carry out valued roles in their communities. 

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES  
15 mins Check-in: How do we feel as we start this session?  Turn for the whole group.  
45 mins 

 

Share in smaller groups (4-5 people). 

 

• Information about practice Step 5 (interaction with people with ID with different 

communicative profiles): how did I feel in this practice session? which difficulties 

did I encounter? which skills/resources did I use?  

 

• Self-evaluation information from steps 2 and 6: Personal improvement in 

competency 3.  
30 mins Share in a large group the conclusions expressed in the smaller groups. The facilitator 

reinforces the key ideas, listens to any resistance, puts forward questions/alternatives 

which facilitate change and move the group on to the next steps: what have we 

learned? what did we do well? what did we enjoy?  
30 mins Check out: How do we close the session? Turn for the whole group. 

 

All together complete the Three of learning and discoveries.  
 

TOOLS 
Competency 3 

matrix  

Tree of learning and discoveries Check-in Tool / Check out 

Tool 
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COMPETENCY 4: ETHICAL COMMITMENT 

Ability to act by focusing on the rights of the users, the values of the COESI model and the 

fundamental ethical principles of attention to users. 
 

 

 
INITIAL GROUP REFLECTION 

 

MODE AND TIMING:  

Group / 2 h 

CONCEPT REFERENCE POINTS  

United Nations Convention on the Rights of 

Persons with Disabilities. 

Cognitive Accessibility.  

GOALS  
Reflect on the rights of people with ID, values and 

ethical principles related to social inclusion, and be 

aware of their day-to-day implications. 

 

KEY IDEAS  

United Nations Convention on the Rights of Persons with Disabilities is the reference document. It 

explains the rights that must be respected and promoted. We suggest focusing on some of them: 

 

Art. 19. Right to live independently and to be part of the community. 

Art. 21. Freedom of expression, opinion and access to information. 

Art. 30. Participation in culture, leisure and sport. 

 

It is vital that people with ID know and understand these rights to be able to exercise them, defend 

them and demand compliance.  

 

For this, it is important to have adapted materials that facilitate the understanding of the 

Convention.  

 

Adaptations in Easy Reading already exist in several languages. It is important to know support 

resources that facilitate "Cognitive Accessibility". 

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES  
15 mins Check-in Tool. How do we feel as we start the session? Turn for the whole group.  
15 mins Read the competency 4 matrix individually. Share doubts, questions and initial 

comments in a group. Get the group focused on “Ethical Commitment”.  
30 mins Group exercise “Decalogue” (see Tools Index):  

 

Three reflection groups are formed on the rights of people with ID. In each group, the 

following common points are discussed in relation to one of the indicated rights: What 

is the scope of this right? How does it impact on the person with ID? What can I do to 

promote this right? What can the organization do? What can the family do? What can 

the person with ID do? What are the main difficulties?   

  
30 mins Each group prepares a decalogue of ideas related to the law on which it has reflected 

(it can be written, with drawings, pictograms, etc. You can use the proposed template 

(see Tools Index) or another more creative format.   
15 mins Each group shares its decalogue with the rest.  
15 mins Check out Tool. How do we close the session?  Turn for the whole group.  

 

TOOLS Competency 4 matrix  Table for Decalogue Rights Check-in Tool / Check out Tool  
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INITIAL SELF-EVALUATION 

 

MODE AND TIMING: 

Individual / 30 mins 

 

GOALS 
To identify the degree of alignment with the competency 4. To 

discover both my strong points in this competency as well as 

any areas to improve.   
 

KEY IDEAS  

Self-knowledge is the basis for learning.  

 

Errors and weaknesses are both a means and a point of support for improvement.  

 

The more self-knowledge we have of our own persona, the more our level of personal satisfaction 

increases.  

 

Living, experiencing and reflecting on ethical commitment help us grow and bring us closer to the 

people we accompany.   

DEVELOPMENT OF THE SESSION ACTIVITIES  
 

Reading the items from Competency 4 matrix (see Tools Index). Answering in an honest way to 

place ourselves in the competency and visualise our personal resources and difficulties. 

Highlighting the behaviour that describes our usual way of acting and seeing which level we place 

ourselves in.  

 

Noting down any particular difficulties and strong points as well as those elements which help or 

hinder us (emotions, beliefs, manners of speaking, body language, etc.). Complete Personal table 

of strengths and areas to improve.  
 

TOOLS Competency 4 matrix  Personal table of strengths and areas to improve  
 

 

 

 

 

INDIVIDUAL LEARNING SESSION 

 

MODE AND TIMING:  

One-to-one support (learning conversation) / 

1h 30 mins  

CONCEPT REFERENCE POINTS  

Model GROW (Graham Alexander/John 

Whitmore). 

GOALS 
To go deeper into self-knowledge. To identify 

areas of personal development within this 

Competency 4. To generate personal plans for 

improvement.  

 

KEY IDEAS  

People have different ways of responding and they only need to awake their personal resources 

to enhance their learning and individual change.  

 

The conversation with others adds contrast, makes you feel responsible for your tasks and 

decisions and motivates you because it encourages you to listen to yourself.    
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DEVELOPMENT OF THE SESSION ACTIVITIES  
 

Semi-structured and meaningful conversation with the facilitator focused on competency 4 

(behavioural evidences) and guided by questions that promote change, learning and unblocking in 

the selected area.  

 

The facilitator helps to focus on areas for improvement and set realistic personal goals. Model 

GROW (see Tolls Index).  
 

TOOLS Competency 4 

matrix 
 

Personal table of strengths and areas to improve 

Model Grow: questions to stimulate a learning conversation.  
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INTERMEDIATE GROUP LEARNING 

 

MODE AND TIMING:  

Group / 2 hours 

CONCEPT REFERENCE POINTS:  

Social Inclusion Framework (John O´Brien) 

GOALS 
Be aware of and explore the parameters of John 

O'Brien's social inclusion model; relate these 

parameters with the daily task.  
 

KEY IDEAS  
John O´Brien develops the 5 parameters to promote Support Valued Experiences:  

 

BELONGING: developing a wide, diverse range of relationships with people with and without 

disabilities. 

BEING RESPECTED: being respected by others and seen as a valued person who has positive roles 

to play.  

SHARING ORDINARY PLACES: sharing the ordinary places of community life at the same time and 

in the same way as others. 

CONTRIBUTING: contributing your gifts, talents, passions, interests, ideas and opinions to others 

in the community. 

CHOOSING: making choices, big and small, in all areas of life. 

 

J. O´Brien. Make a difference, supported valued experiences (The coloring book). Inclusion Press 

(Toronto). 

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES  
15 mins Check-in Tool: How do we feel as we start the session? Turn for the whole group.  
45 mins Group exercise "Star of Social Inclusion" (see Tools Index).  

 

5 volunteers take on each one of the 5 parameters (key ideas). If possible, another 5 

volunteers assume every 1 of the 5 achievements of the Star of Social Inclusion 

(described in the Tool). Write on a piece of paper (visible) your parameter or 

achievement.  

 

Find personal experiences that illustrate the parameter or achievement. For example, 

"I felt it belonged to ... when ..."; "I feel respected when ...", "I feel I contribute when 

...", etc. Volunteers form the Star of Social Inclusion and share their personal 

experiences out loud.  

 

In a new round, the facilitator helps them visualize each star point (parameters and 

achievements) as a part of a whole. Questions should be raised like: "How do you feel 

like (3) when you are next to (4)? If (3) was excluded, how would it be (4)?  Would 

there be changes?”, etc.  

 

This way they can express how they feel the interactions between each of the 

parameters and achievements. If there are more than 10 participants, the rest can be 

observers and help generate an external vision of the dynamics.  
45 mins 

 

Group reflection. The participants will listen and respond to the following question: 

How would we feel if we did not have these experiences, these opportunities? How 

would it affect our well-being and personal development? What would we do if we 

do not have these parameters and achievements in our lives? Do the people with ID 
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with whom we interact have the same variety of experiences and opportunities? How 

can you feel about it? How can we give support?  
15 mins Check out Tool. How do we close the session? Turn for the whole group.  

 

TOOLS 
Star framework of Social Inclusion - J. O´Brien. Check-in Tool / Check out Tool  

 

 

 

 

PUTTING THINGS INTO PRACTICE 

TOGETHER WITH THE USERS 

(PwID) 

 

MODE AND TIMING:  

One-to-one support (learning 

conversation) / 1 h 30 

CONCEPT REFERENCE POINTS  
Social Inclusion Framework (John 

O´Brien) 

GOALS 
Putting the Competency 4 into practice by way of an 

activity or conversation with people with diverse ID. 

Working on the areas of improvement identified in the 

initial self-assessment.  

 

KEY IDEAS  

Learning is doing - if not, we remain at the information stage.  

 

We need to practice and face situations in order to develop necessary the skills and to realize that 

we have other resources that are more powerful. Let´s practice!  

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES  
1 h 30 mins. 

(30 mins for 

each 

interaction) 

With all the key ideas compiled in the previous sessions, it is necessary to face real 

situations with close users to train and develop skills.  

 

Three interactions with three people with ID are set up depending on the level of 

communicative ability [Interaction 1: people with ID with oral communication skill; 

Interaction 2: people with ID with difficulty of communication; Interaction 3: 

people with ID with difficulty of oral communication (Augmentative Alternative 

Communication User)]. 

 

Interactions with people with ID in each of the three levels of communicative 

ability using the tool proposed (Table: "Possibilities of action") (see Tools Index). 

They can also use the COESI Evaluation Tool for users. Include in each conversation 

the competency of ethical commitment, adapting in each case to the person with 

ID. It is about deploying in a conscious and effective manner the proposed 

parameters of improvement.  

 

User´s feedback: to end the conversation we listen to the feedback given on how 

they have felt after the interaction (has the interaction been of any help? how do 

you notice this? how are you feeling? etc.) and we check to what degree there has 

been an improvement.  

 

Personal reflection from the feedback given on the interactions. Generation of an 

inventory of resources (good practices) (what has worked out well?) and an 

inventory of what has failed (good errors), what have I learned? What hasn´t 

worked out and what do I have to do in a different way?).  
 

TOOLS 
Table “Possibilities of action” 
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FINAL SELF-EVALUATION 

 

MODE AND 

TIMING:  

Individual / 30 mins. 

GOALS  
Find out the degree of alignment with the competency 4. Discover the 

evolution of both strong points and areas to improve from the work 

carried out.  
 

KEY IDEAS  

Self-knowledge is the basis of learning. 

 

Mistakes and weaknesses are a pathway as well as a point of support for improvement. 

 

Personal satisfaction increases when we have more self-knowledge of who we are and how we 

act, feel and think. 

 

To live, experience and reflect on social inclusion makes us grow and brings us closer to the people 

who accompany us. 

 

To recognize advances and celebrate them is as necessary for learning as our attitude to self-

criticism.  

DEVELOPMENT OF THE SESSION ACTIVITIES  
 

Reading of the items on Competency 4 matrix (see Tools Index). Honest answers that make us 

focus on the competency and visualize the difficulties encountered and resources used in the task 

that was carried out. Note particular difficulties and strong points as well as those elements which 

helped or obstructed us (emotions, beliefs, ways of speaking, body language, etc.). 

 

Clearly identify personal improvements by referring to the initial evaluation.  
 

TOOLS Competency 4 matrix 
 

Personal table of strengths and areas to improve  

 

 

 

 
FINAL GROUP SESSION 

 

MODE AND TIMING: Group/ 2h 

CONCEPT REFERENCE POINTS  

Social Inclusion Framework (J. 

O´Brien) 

GOALS  
Being aware of the difficulties detected at a personal and 

organizational level to promote effective social inclusion. 

Experience the conflicts of values that we can find when 

promoting/facilitating opportunities for inclusion.  
 

 

KEY IDEAS  

We reflect on the characteristics of a healthy vs. a non-healthy community. 

 

A HEALTHY COMMUNITY commits itself to learn how to: 
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Promote interdependence by investing in social ties and associations that promote trust, 

encourage mutual support and energize collaboration. 

Live inclusive stories by opening valued social roles to people who have been excluded. 

Practice hospitality by finding effective ways to adapt to differences that will otherwise leave 

people out. 

See and support capacities by using what the community has to get more of what it really needs. 

Resolve conflicts that show up when people who have been missing find their voice and challenge 

the ways power has been held and used. 

 

An UNHEALTHY COMMUNITY allow practices that: 

 

Push people to the edge of community life (Segregation). 

Stuck people in a narrow range of social roles that reinforce stories of incompetency and 

unacceptability (Stereotypes). 

Place people in separate “special” groups based on professionally applied labels (Congregation) 

Subject people to unrealistically low expectations, managed as one-of-a-group, with limited 

imagination and lack of will to invent better ways (Poor support). 

Deprive people of chances to develop their ability to choose (external control). 

These practices are often taken to be the way thing should be for people society sees as one of 

them, not one of us. It takes disciplined consciousness to notice these practices and intentional 

social invention to escape them.  

 

J. O´Brien. Make a difference, supported valued experiences (The coloring book). Inclusion Press.  

DEVELOPMENT OF THE SESSION  

 
 

TIMING ACTIVITIES  
15 mins Check-in Tool: How do we feel as we start this session? Turn for the whole group.  
45 mins 

 

Group exercise "The antidote" (see Tools Index).  

 

Groups of 4 people are formed. Two will be volunteers (A and B) and 2 observers. The 

volunteers leave the room with the assigned roles (A and B) to prepare them (see 

Annex of tools).  

 

They can not talk to each other during preparation. Four tables and two chairs are 

placed facing each side, which will be occupied by volunteers when entering. An 

orange is placed in the centre of each table.  

 

It is explained to the observers that they will attend an experiment to observe how 

each one expresses their values, uses different strategies (conflict, negotiation, etc.), 

and communicates in a different way.  

 

The difficulty of making decisions when there are positions and values in conflict is 

also appreciated. The observers must be attentive and silent while the activity is being 

carried out. Volunteers (A) and (B) are introduced by sitting them face to face at the 

table and indicating that they can begin to communicate according to instructions. 

30 mins. Observers: Observers from each group give volunteers feedback on what they have 

observed: communication strategies, confrontation, arguments, values, emotions 

associated with values, roles, etc. Were all the values equally important? Have you 

discovered the interests and needs of each party? 

 

Volunteers: the volunteers comment on how they have felt in each role and how 

communication has been. Has there been listening? What values have been 

defended? What solutions have been taken? What consequences will these solutions 
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have? What other alternatives have been proposed? Have all the values expressed 

been made compatible? At the end of the experiment, how have we felt? 

Each group of 4 people share their main conclusions and findings with the rest.  
 30 mins Check out Tool:  How do we close the session? Turn for the whole group. 

All together, complete the Tree of learning and discoveries.  
 

TOOLS 
Group exercise “The 

antidote” 

Tree of learning and 

discoveries 

Check-in Tool / Check 

out Tool 
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1. Competency 1 matrix 

2. Group exercise “The Magic Sheet” 

3. Check-in Tool / Check out Tool 

4. Personal table of strengths and area to improve 

5. Table Communicative Exchanges 

6. Model GROW: questions to stimulate a learning conversation 

7. Good day / Bad day 

8. Tree of learning and discoveries 

9. Competency 2 matrix 

10. Group exercise “The supposed Big Bad Wolf” 

11. Inventory of person-centred tools 

12. Communication chart 

13. Competency 3 matrix 

14. Map of opportunities for inclusion 

15. Circle of relationships 

16. Identifier of opportunities of participation and contribution 

17. Competency 4 matrix 

18. Decalogue Rigths 

19. Group exercise “Star of Social Inclusion” (J. O´Brien) 

20. Table Possibilities of Action 

21. Group exercise “The antidote” 

 

TRAINER MANUAL: TOOLS 
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COMPETENCY 1 MATRIX 
 

COMPETENCY 1 DEFINITION 

CAPACITY TO RELATE 

AND COMMUNICATE 

Ability to relate, developing the appropriate behaviour according to each situation and expressing ideas clearly and convincingly, 

listening and being receptive to the needs and proposals of others. 

 

REFERENCE 

CONTENT 

DEGREE OF DEVELOPMENT 

LEVEL 1: 
Listen actively and communicate properly 

LEVEL 2: 
Empathises, “negotiates” 

LEVEL 3: 
Builds relationships on trust 

knows how to listen and attend to 
others, showing respect and interest in their 

relationships, promoting accurate information 
transmission and ensuring the understanding 

of the information received. ... and in addition, 
establishing cordial relationships.  

... and, in addition, is capable of 
adequately and efficiently transmitting ideas 

and information, knows how to put 
him/herself in the other's shoes and achieve 

consensus 

... and in addition, creates quality 
interpersonal links in a climate of 

trust 

BEHAVIOURAL 

EVIDENCE 

• Listens carefully, trying to understand 
the information received. 
 

• Asks for explanations, asks questions 
and tries to verify if he/she really 
understands the situation of the other. 

 

• Shows openness to the 
interrelationships with the users, 
being attentive and warm. 

 

• Adapts the quantity and complexity of 
the message to the interest and 
capacity of the user, avoiding 
technicalities. 

  

• Communicates effectively in 
different situations and sensitive 
matters. 
 

• Is assertive in interpersonal 
relationships, demonstrating this 
through behaviour. 

 

• Understands the meaning or why 
others act in a certain way, although 
they do not explain it or do so in an 
incomplete or inaccurate way. 

 

• Listens with empathy, taking care to 
understand the other’s point of view 
and trying to avoid preconceptions and 
judgments. 
 

• Obtains agreements with the 
interlocutors, seeking mutual benefit. 

• He/ she is able to maintain 
relationships with users and to 
transmit any type of 
information to different users. 
 

• Devotes time and effort to 
communicate and cultivate 
relationships with users. 

 

• Creates a climate of trust and 
promotion of interpersonal 
relationships in the areas in which 
he/she participates. 

 

• Understands the most deeply-
rooted feelings, worries and 
behaviours of the user. 
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TOOL: CHECK-IN/CHECK OUT 

 
 

Check-in Tool:  
In a circle, the participants listen to and answer the question HOW DO WE FEEL AS WE START 

THE SESSION? It is an opening of the space. It facilitates participation and the use of a shared 

space. It centres us on the objective and in the present. It provides a focus. It is an emotional 

dialogue. We talk about the authenticity and responsibility of what we say and the impact that 

can have. As a consequence, it promotes both respect and active listening to each other and 

each person’s needs. It focuses everyone on the individual and group objectives. 

 

Check out Tool:  
In a circle, the participants listen and respond to the question HOW DO WE CLOSE THE SESSION? 

WHAT DID I LEARN WHICH I CAN TAKE AWAY WITH ME? This is the closure of the space. It 

focuses on the objective that brought us here and what we have achieved. It is an emotional 

dialogue, not an evaluation.   

 

 

TOOL: “THE MAGIC SHEET” 

 
Instructions: 

• The facilitator shows (A) what he has to do (B) to do with a sheet (1): Cut the paper 

into four strips (2) and place the pieces of paper in this way (3). 

• (A) and (B) will be seated and on their backs without visual contact. 

• (A) is giving the verbal guidelines while (B) is doing it. 

• (B) simply listen and execute. He can not speak, he can only answer the questions in 

(A) with YES or NO. 
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TOOL: PERSONAL TABLE OF STRENGTHS AND AREAS TO IMPROVE 

Main personal strengths identified in the initial self- evaluation. 

 

 

 

 

What aspects can I improve on? 

 

 

 

 

My personal goals are… 

 

 

 

 

TOOL: LEARNING IN COMMUNICATIVE EXCHANGES 

Indicate in the table the factors that have contributed or hindered in any of the two roles (guide 

person / guided person) in the communicative exchange: 

Emotions that emerge in experience, trust and distrust, perception of needs and preferences, 

complementarity and confrontation of roles, complicity in interaction, dominant and conciliatory 

attitudes, support styles, etc.. 

 

 Guide Guided person 

W
h

a
t 

h
a

s 
w

o
rk

e
d

?
   

W
h

a
t 

h
a

s 
n

o
t 

w
o
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e

d
?

  

 

 

 

 

 

 

 

 

 



2017-1-AT01-KA204-035102 

Seminar for Support Professionals  

 

40 

TOOL: QUESTIONS TO STIMULATE A CONVERSATION ON LEARNING  

(for personal facilitator during one-to-one interaction - Step 3) 

 

GOAL  
Generating 

the context. 

Defining the 

objective to 

be reached 

QUESTIONS TO DEFINE THE GOAL: WHAT DO YOU WANT 

AND FOR WHAT REASON? 

What do you want exactly? Can you describe it more 

accurately? 

What is the problem that you want to resolve? What is the 

goal that you want to achieve? What do you want to 

change about this situation? What else happened that 

may interest you? 

How will you know what you have achieved? Up to what 

point can you control this goal? 

To what extent does it depend on you? 

REALITY 
Analysis of 

the current 

situation 

QUESTIONS TO EXPLORE THE REALITY AND ANALYSE THE 

STARTING POINT: WHERE ARE YOU? WHAT DO YOU 

NEED?  

Can you explain the current situation in more detail? What 

is happening to you at the moment? Can you tell me more 

about this situation? How does the problem show itself?  

What is your main worry regarding this situation? What is 

stopping you from doing anything more? What emotions 

are you experiencing? What is now working well? What 

did you do to achieve this? What resources are you using?  

OPTIONS 

OBSTACLES 
Assess the 

possible 

alternatives 

available 

QUESTIONS ON OPTIONS: WHAT CAN YOU DO? 

What are the alternatives that you can see to take a step 

forward to your goal? 

In what other way could you approach this goal? 

Consider every alternative. What more would you be able 

to do? 

And if you had more time, what would you do? What 

would you do if you were certain to reach your goal? What 

are the pros and cons of each action? What obstacles do 

you see in the way? 

What action would give the best result? Which of these 

options do you prefer to start with? What obstacles do 

you need to overcome? What internal barriers stop you? 

What resources do you need? 

What haven’t you tried yet? If you could start again, what 

would you change? 

WILL 
Determining 

what is going 

to be done, 

when, how 

(attitude). 

Closure of 

session 

QUESTIONS FOR ACTION AND COMMITMENT: WHAT? 

WHEN? WHERE? 

What are you going to do? How are you going to do it? 

What attitude and emotion do you need to get started? 

Where are you going to do it? When exactly are you going 

to start?  

How are you going to evaluate it? 

What support do you need and from whom?  

What is your degree of commitment to what you want to 

do? 
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TOOL: GOOD DAY/BAD DAY 

 

What it does:  

Helps to put in practice effective strategies of communication (according to key ideas and 

behavioural evidence). 

Explores what makes a good day and what makes a bad day.  

Enables the person and their supporters to make changes which will result in more good days. 

Helps us explore what the information we capture reflects about what is important to someone 

and how best to support them from their perspective. 

 

How this person-centred thinking tool helps:  

• Helps the professional to maintain an effective and meaningful communication with the 

user 

• Provides information about the user 

• We see what needs to be present and what needs to be absent in someone’s life. 

• Provides information to someone who may not know the person well. 

• Gives us ideas for ensuring lots of good moments and experiences that lift a person’s 

spirit are present on a daily basis. 

  

Good Day Bad Day 
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TOOL: GROUP MAP OF LEARNING AND DISCOVERIES 

Note down what you have learnt and discovered during this module. Share your reflections with 

the group. 

To prepare a group map, you could use a whiteboard, a noticeboard or a large sheet of paper to 

gather together everything that has been learned. 
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COMPETENCY 2 MATRIX 
 

COMPETENCy 2 DEFINITION 

ORIENTATION TO THE 

USER 

Shows interest, proactivity and readiness to understand and meet the needs and expectations of the user. 

 

REFERENCE CONTENT 

DEGREE OF DEVELOPMENT 

LEVEL 1: 
Is aware and anticipates 

LEVEL 2: 
Improves 

LEVEL 3: 
Gives advice 

Is aware of the importance of making sure 
users are satisfied, knows their 

expectations and / or needs, and is 
proactive in attending them developing an 

attitude of personal implication.  

... and also, offers the best possible 
response to provide added value in 

the service, which in turn means a 
benefit which is higher than what 

was initially sought. 

... in addition, establishes relationships with long-term 
perspectives, anticipating him/herself, acting as an 

advisor, offering and transmitting his/her knowledge 
and making recommendations. 

BEHAVIOURAL 

EVIDENCE 

•  Is aware of the impact that the 
quality of his/ her work has on the 

satisfaction of the users. 
 

• When faced with users satisfaction 
issues and attention of the user, he/ 
she is proactive and is 
responsible in their area. 

 

• Helps the user to discover future 
needs that are hidden and not 
explicitly revealed. 

 

• Agree commitments with the users 
and identify with him/her how they 
affect their work. 

 

•  Complies with the commitments 
agreed with the users (quality, 
waiting times, attention 
requirements, etc.) that affect their 
area of activity. 

•  Works with others to 
investigate the objectives and 

expectations of the user. 
 

• Is concerned with knowing the 
satisfaction of the user. 

 

• Prioritizes the demands of the 
user by accepting them or 
transferring them duly to the 
organization. 

 

• Promotes joint spaces with 
the user for the analysis and 
resolution of problems/ 
situations. 

 

• Actively participates in teems / 
meetings for solving 
problems raised by the user, 
proposing actions to generate 
value. 

•  Has in-depth knowledge of the problems and 
idiosyncrasies of the user and anticipates their 

needs, with a medium-long-term vision. 
 

•   Works internally with other areas of the 
organization, identifying future needs/ 
opportunities not detected initially. 

 

• Identifies future needs of services not detected 
initially that help to cover the expectations of the 
user. 

 

•   Acts as a reference and advises the user in the 
search for solutions: Suggests recommendations, 
proposes alternatives, evaluates them, shows the 
benefits/problems of each of them, etc. 

 

•   Promotes the establishment of effective 
relationship networks with the user, seeking 
interlocutors and proposing and maintaining 
channels of communication and joint development 
with the user. 
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TOOL: “THE SUPPOSED BIG BAD WOLF” 

 
Read the following text   

The forest was my home. I lived there and I liked it a lot. I always tried to keep it clean and tidy. 

When... 

One sunny day while I was picking up the trash left by some hikers, I felt footsteps. I hid behind 

a tree and saw a girl come dressed in a very funny way, all in red and with her head covered, as 

if she did not want to be seen. Naturally, I started to investigate. I asked her who she was, where 

she was going, where she came from, etc. 

She told me, while singing and dancing, that she was going to her grandmother's house with a 

basket for lunch. I thought she was an honest person, but she was in MY forest and she certainly 

looked suspicious with those strange clothes. So I decided to teach her a lesson and teach her 

how serious it is to get into the forest without announcing herself before and dressed in such a 

strange way. I let her go on her way, but I ran to her grandmother's house.  

When I arrived, I saw a nice old lady and I explained the problem and she agreed that her 

granddaughter deserved a lesson. The old woman agreed to remain hidden until I called her and 

hid under the bed. 

When the girl arrived, I invited her to enter the bedroom where I was lying, dressed in the clothes 

of the grandmother. The girl came blushing and said something nasty about my big ears. I've 

been insulted before, so I tried to be nice and told her that my big ears were to hear her better. 

I liked the girl and tried to pay attention to her, but she made another insulting remark about 

my bulging eyes. You will understand that I began to feel bad; the girl had a nice appearance, 

but was very unfriendly. However, I followed the policy of turning the other cheek, and told her 

that my eyes helped me see her better. Her next insult really did make me angry. I've always had 

problems with my big teeth, but that girl made a very unpleasant comment. I know I should have 

controlled myself, but I jumped out of bed and growled at her, showing her my teeth and told 

her they were all the better to eat her with. 

Now let's be serious; no wolf can eat a girl. Everyone knows that, but that crazy girl started 

running around the room screaming, and I also ran after her trying to calm her down. As I was 

wearing her grandma's clothes, I took them off, but it was worse, suddenly the door opened and 

a lumberjack appeared with a huge axe. I looked at him and realized that I was in danger, so I 

jumped out the window and escaped. 

I would like to tell you that this is the end of the story, but unfortunately, it is not like that, 

because the grandmother never told my part of the story and it was not long before the word 

got out that I was a big bad wolf. Everyone started avoiding me. I do not know what has become 

of that unfriendly girl, dressed in such a strange way, but I have never been able to be happy 

since then .... 
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TOOL: BEST PRACTICES TOOL 

 

 

What? 
Choose the tool you would like to 

use  

 

Possible tools to implement included in step 5 of each 

module: 

• Good day/Bad Day. Competency 1. 

• Communication Chart. Competency 2. 

• Circle of relationships. Competency 3 

• Identifier of opportunities of participation 

and contribution. Competency 3. 

For further information: 

Progress for providers. Checking your progress in 

using person-centred practices. Resources 54-57. 

Why? 
Define the purpose of the process 

For who? 
Understand the needs of the 

person that it is aimed for 

 

Specifically, what can this tool do for us? Based on 

your experience, in what situations is it useful? In 

which ones is not? 

How do you think it will be useful to the other 

person? How can you help him/her? 

With who? 
Identify the different people 

involved 

With what? 

Who would participate in the use of this tool? 

What can it be used for and with what contribution? 

What else do we need? What are the important 

"elements"? 

When/ Result 
Identify the right time and the 

result 

 

What would be the best moment for its use? What 

factors can be an influence? What works and what 

does not work? 

What variants could there be if we make it more 

participative? 

 

Instructions: 

Each participant chooses one of the 4 possible tools. Couples are formed. 

Each participant uses the chosen tool with his/ her partner. 

Reflect on the experience according to the questions raised in the previous table (What, for 

what, for whom, etc.). 
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TOOL: COMMUNICATION CHART 

 

What it does: A quick snapshot of how someone communicates. It is important whenever what 

the person does communicate more clearly than what he/she says. 

 

How this person-centred thinking tool helps: Helps us focus on people’s communication 

whether they use words to speak or not. Provides clear information about how to respond to 

the way the person communicates. 

 

  

When this 
happens 

At this time  
We think it means  We need to do this  

We want to tell To do this we 
Helped/supported by  
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COMPETENCY 3 MATRIX 
 

COMPETENCY 3 DEFINITION 

PLANNING/MANAGEMENT 

FOR SOCIAL INCLUSION 

Ability to know and analyze the options of social inclusion in the environment, promote new opportunities and generate 
alternatives proactively and collaboratively with other agents of the environment; establishing goals, phases and priorities efficiently and 

effectively, optimizing resources, anticipating difficulties and resistances and coordinating the actions with the rest of the 
organisation.  

 

REFERENCE 

CONTENT 

DEGREE OF DEVELOPMENT 

LEVEL 1: Is familiar with and analyses the 
environment, and helps users participate in the 

environment 

LEVEL 2: Contributes to generate new 
opportunities for inclusion in the 

community proactively 

LEVEL 3: Establishes stable alliances 
with agents from the environment,  and is 

a significant reference 

Explores the environment in order to know the options 
of social inclusion and participation in the community, 
coordinates the options in accordance with the interests, 
needs, decisions and desires of the users and provides 

the necessary support to carry out the activities 

... and also, promotes new options for 
inclusion and participation in the community 

in a creative and innovative way in 
collaboration with users 

... looking for stable and effective 
alliances with other agents of the 

environment as natural supports, and 
sensitizing the environment for the 

collaborative promotion of inclusion spaces. 

BEHAVIOUR

AL 

EVIDENCE 

• Identifies opportunities for carrying out activities in 
the community, effectively planning the actions, 
responding to the requirements, identifying the 
resources and organizing the supports. 

• Coordinates the options of participation in the 
community with the users and supports the 
establishment of personal plans based on interests, 
needs, desires, personal decisions. 

• Supports the users in decision-making, in the planning 
of activities and their execution, as well as in the 
assessment of the satisfaction and adequacy of the 
activities. 

• Identifies and seeks synergies between inclusion 
plans and participation in the communities of 
different users to promote efficiency in the 

management of support resources. 
• Has close support circles (family, personal friends) to 

promote the participation of the user in the environment. 
• Gives support for the improvement of personal skills 

of the users in order to facilitate their social inclusion. 

• Identifies new opportunities for creative 
and innovative community participation. 

• Takes advantage of the most creative and 
divergent capacities and interests to 
explore new ways of participating in the 
community. 

• Helps users to display active and valued 
roles in society, valuing their contributions 
to the community. 

• Assesses the feasibility of new proposals 
for participation in the community in terms 
of adaptation to personal interests, 
availability of resources, alignment of 
objectives, etc. 

• Adopts a new perspective on the possibilities 

of participation in the community based on 
openness, trust, creativity and 
complicity. 

• Integrates cognitive accessibility as a tool 
to facilitate new opportunities for 
participation in the community.  

• Involves other people in the community 
to explore new options for participation 
(other professionals, neighbours, 
community leaders, volunteers, 
educational leaders, etc.). 

• Contributes to other people, positively 
assessing the possibility of interacting 
with people with disabilities. 

• Consolidates alliances with community 
agents for the participation of users. 

• Seeks and promotes alliances with 
natural supports in the community. 

• Sensitizes within the close circle of the 
user about the rights of people with 
disabilities. 

• Mediates between the users and the 
natural agents and supports of the 
environment. 

• Is a reference for other agents of the 
community in order to promote the active 
and valuable participation of users. 
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TOOL: MAP OF INCLUSION OPPORTUNITIES 

1. Think of your environment (community, town, district, etc.). Open your mind to all the 

potential resources that you see in that environment. All ideas are valid. 

Investigate other resources that you hadn’t thought about or which hadn’t occurred to 

you.  

Each resource (space, activity, etc.) is a potential opportunity. Order these “inclusion 

opportunities” by types of activity, proximity, etc. Choose the most adequate criteria for 

you.  

2. Share with the rest of the group your “discoveries” (inclusion opportunities). 

 

This table to organize this information might help you. 

Inclusion opportunities  

Known Potential 

Original and Innovative 
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TOOL: RELATIONSHIP CIRCLES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What it does:  

Identifies who the important people are in a person’s life. 

 

How this person-centred thinking tool helps:  

• Identifies who is most important to the person. 

• Sees if there are any important issues around relationships. 

• Helps identify whom to talk to when gathering information. 

• Identifies relationships that can be strengthened or supported. 

 

  

Health 
Professional

Familiy 

People 
support me 

Friends 
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TOOL: IDENTIFIER OPPORTUNITIES OF PARTICIPATION AND 

CONTRIBUTION TO THE COMMUNITY 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What it does:  

 

Encourages creative thinking about activities and how we can use them as opportunities for 

participation and contribution. 

Identifies activities that the person is already, or wishes to be, involved in. 

 

How this person-centred thinking tool helps:  

 

Promotes being included, leading life to the full, doing interesting things and making a 

contribution as a full member of the community. 

 

Presence to contribution 

Activity 
Being present Having a 

presence 

Actively 
participating 

Opportunity to 
connect 
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COMPETENCY 4 MATRIX 
 

COMPETENCY 4 DEFINITION 

ETHICAL COMMITMENT Ability to act by focusing on the rights of the users, the values of the COESI model and the fundamental ethical principles of 

attention to users. 
 

REFERENCE CONTENT 

DEGREE OF DEVELOPMENT 

LEVEL 1: Knows and subscribes to the 

rights, ethical principles and values of 

the users 

LEVEL 2: Integrates and questions his/ 

her own actions 

LEVEL 3: Is a reference and gives 

guidance 

Knows the rights of the users, is aware of 

the ethical principles that should govern 

their actions and is ascribed to COESI 

values 

… and in addition, endorses the COESI 

values, demonstrating them in his/ her 

professional actions, actively promotes the 

rights of the users and carries out his/ her 

activity based on ethical principles 

… and also transmits COESI values 

to the environment and offers ethical 

guidelines in situations of conflict of 

rights of the user, always trying to 

give the most appropriate response to 

each circumstance. 

BEHAVIOURAL EVIDENCE 

• Knows the rights of the users and 

makes sure they are known to each of 

them. 
 

• Treats the users with respect, dignity 

and equality. 
 

• Is a reliable, positive and accessible 

person for the users. 
 

• Provides security to the users in their 

processes of participation in the 

community, and trusts in their 

possibilities. 
 

• Knows and accepts the COESI values 

(empowerment, inclusion, participation 

of the users). 

• Questions his/ her own actions based on 

the rights and obligations of the users. 

 

• Carries out his/ her actions with the values 

of the COESI model in mind. 

 

• Assumes a reasonable margin of 

uncertainty for self-determination and 

empowerment of the users. 

 

• Knows the ethical principles of non-

maleficence, justice, autonomy and 

beneficence. 

 

• Is able to identify possible moral 

conflicts based on ethical principles and 

consequently, is able to make users open 

to receive guidance. 

• Makes people aware of and 

promotes the rights of users 

in community settings. 

 

• Acts as an internal reference 

and transmitter of COESI values. 

 

• Evaluates the consequences of 

possible actions and adopts the 

most beneficial option for the 

user. 

 

• Identifies problems and gives 

guidance to others. 
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TOOL: DECALOGUE OF RIGHTS FOR PwID 

 

1  

 

 

2  

 

 

3  

 

 

4  

 

 

5  

 

 

6  

 

 

7  

 

 

8  

 

 

9  

 

 

10  

 

 

 

United Nations Convention on the Rights of Persons with Disabilities. 

Each group reflects on one of the articles and elaborates a decalogue with the main ideas. 

Group 1. Art. 19. Being a part of the community. Countries should make sure disabled people 

have the same choices as everyone else about how they live and being part of their communities. 

For instance, disabled people can choose where they live, whom they live with, etc. 

Group 2. Art. 21. Access to information. Countries must make sure that disabled people have 

the right to find out and give information and to say what they want, the same as everyone else. 

This includes, for instance, easy-to-read information. 

Group 3. Art. 30. Sport and leisure. Disabled people have the right to take part in sports and 

leisure as much as anybody else. For instance, sports and other leisure places are accessible. 
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TOOL: STAR FRAMEWORK OF SOCIAL INCLUSION BY J. O´BRIEN 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

You have already read about the 5 parameters. Now, those are the five essential 

accomplishments. Service organisations support valued experiences and build healthy 

communities when they actively encourage service workers to intentionally join the people they 

assist to co-create better ways to promote: 

• COMMUNITY PARTICIPATION: assisting people to make and sustain connections, 

friendships and relationships. 

• VALUED SOCIAL ROLES: assisting people to express their highest purpose by joining in 

acting on what matters to them. 

• COMMUNITY PRESENCE: assisting people to make the best ordinary community 

activities. 

• COMPETENCY: assisting people to discover and develop their gifts and capacities. 

• AUTONOMY: assisting people to find and use their voice to have effective control of 

their lives. 

 

7.- Being 
respected 

10.- Choosing 

1 10 

9 

8 

7 

6 

5 parameters 

5 Accomplishments 

2 

3 

4 

5 

6.- Belonging 

 

8.- Sharing Ordinary 

Places 

9.- Contributing 

1.- Community 

participation 

2.- Valued social 

roles 

4.- Competency 

5.- Autonomy 

3.- Community 

presence 



2017-1-AT01-KA204-035102 

Seminar for Support Professionals  

 

54 

 

 

TOOL: TABLE FOR POSSIBILITIES OF ACTION 

What can I do on my own? What could I do with support? 
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TOOL: GROUP EXERCISE “THE ANTIDOTE” 

 

Volunteer text (A) 

In the end, and as many had prophesied, the nuclear catastrophe has occurred. We are in the 

dreaded "Day after". All food is contaminated, cities are destroyed, every established order is 

disjointed. You and your family have been saved, but unfortunately, your son is in danger of 

death. 

The only antidote that can save you is this orange in front of you. 

It is urgent that you save his life. You need all the antidote that you can extract from the skin of 

the orange, and only half of it will have no effect. You are not the only person who has come 

here looking for the orange. You must use all your communication skills to save your child. 

 

 

�------------------------------------------------------------------- 

 

 

Volunteer text (B) 

In the end, and as many had prophesied, the nuclear catastrophe has occurred. We are in the 

dreaded "Day after". All food is contaminated, cities are destroyed, every established order is 

disjointed. You and your family have been saved, but unfortunately, your partner is in danger of 

death. 

The only antidote that can save you is this orange in front of you. 

It is urgent that you save his/her life. You need all the antidote that you can extract from the 

pulp of the orange, and only half of it will have no effect. You are not the only person who has 

come here looking for the orange. You must use all your communication skills to save your 

partner. 
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